Grange Primary School

Guidance for Feedback Marking- draft
Introduction

“The most powerful single modification that enhances achievement is feedback. The simplest perception for improving education must be ‘dollops of feedback” Professor John Hattie (Influences on Student Learning)
The research of eminent educationalists such as Dylan William, Paul Black (Inside the Black Box), Shirley Clarke and John Hattie highlight the fact that formative assessment (assessment for learning) plays a fundamental role in ensuring pupils make good progress, therefore raising standards.

This guide is designed to offer practical advice for teachers at Grange School in creating a positive assessment for learning for learning culture at our school. It is intended to be used alongside the school marking policy to ensure everybody understands how to make it happen in their classrooms.

What is formative Assessment and Why Does it Make Such a Difference?

Formative Assessment in its widest sense refers to any process by which pupils are made aware of how they can make progress. Formative assessment encompasses many strategies designed to raise standards including:

· Questioning strategies

· The use of talk partners

· Peer and Self assessment

· Oral feedback and written feedback (feedback marking)

The key to a successful formative assessment strategy is the involvement of pupils in owning their learning and each other’s learning. The table below summarises the formative assessment philosophy and is taken from Dylan William paper (2009)

	
	Where the learner is going
	Where the learner is
	How to get there

	Teacher
	Clarify and share the learning objectives

Share success criteria
	Plan and engineer effective discussions, tasks and activities that elicit evidence of learning 
	Providing feedback that moves the learning forward

	Peer
	Understand and share learning objectives/success criteria
	Ensure students are used as resources to support one another

	Learner
	Understand the learning objectives/success criteria
	Ensure learners are owning their own learning


The key processes in establishing a culture of formative assessment include:

· Establishing where the learners are

· Establishing where they are going and need to be (whilst ensuring high expectations)

· Working out how to get there

The key strategies for developing formative assessment include:

1. Clarifying, understanding and sharing learning objectives- curriculum philosophy

2. Engineering effective classroom discussions, tasks and activities that elicit evidence of learning- classroom discourse, interactive whole –class teaching

3. Providing feedback that moves learners forward- feedback

4. Activating students as learning resources for one another- collaborative learning, reciprocal teaching, peer-assessment 
5. Activating students as owners of their own learning- metacognition, motivation, interest, attribution, self-assessment

Planning for Formative Assessment

Sharing success criteria helps children to understand the ‘steps to success’ or the milestones for helping them achieve. The most effective criteria are those, which focus on the process of learning rather the end product.
For example, which of these two images of a house most meets the learning objective?

‘’to successfully make a picture of a house’’



	Subject 
	Learning Intention
	Context
	Success criteria 

(What you need to do to achieve the learning intention) These are planned, determined by the teacher of the lesson and are gathered from children and written up just before they begin work

	Art
	To be able to use line and tone effectively
	Sketching houses
	· Use straight lines to draw house

· Shade in front door

· Houses must have two windows, a door, a roof and a chimney


Having clear success criteria based on the processes of making a picture of a house not only makes it easier for children to understand what they need to do in order to be successful, it also makes it easier for the teacher to measure the success of the work and identify next steps.
At Grange Primary School we always display the success criteria and engage children with it. Older children make valid contributions before finalising the success criteria. We offer a variety of success criteria formats:

· For both pupil, peers and class teacher to support the process of measuring whether the success criteria have been met

· Differentiated success criteria enable different groups of children to succeed- by adding more challenging elements or being more specific with pupils about which success criteria they are expected to use.

· We train our pupils to stick their success criteria into their books for themselves neatly.
For pupils who are unable to read the success criteria, we make sure that other pupils or teaching assistants read thought it. This is a good way of making learning expectations explicit for teaching assistants.

Planning for Formative Assessment- Peer and Self Assessment
At Grange School we expect pupils to own their learning and be fully involved in evaluating their successes as well as identifying areas for development. A number of strategies can be used to make this happen.

1. Encourage pupils to see themselves as the first makers and audience for their learning and use their peers to assess work with them

Train pupils to answer an assessment for learning questions linked to their work before they ask for it to be marked. For example:

· Have an assessment for learning (AfL) table. All pupils have to complete an activity from the AfL table before an adult marks work.
· Pupils have to write 2 things they have done well linked to the learning objective and then identify 1 are for improvement.

· Ask the children to bubble thought their thinking around solving a particular maths problem. This kind of feedback is invaluable for a teacher in understanding the pupils’ next steps.

Train pupils to edit their own work before asking for it to be marked using another colour pencil so that you can see their editing and revision processes.

Provide pupils with a marking response partner who works with then using the success criteria to help them mark their work. (Make sure these are changed regularly using a fair system)

2. Use learning questions when marking pupils’ work to encourage further responses and challenges in learning

When marking, provide a follow up question linked to the skills children have been learning. Make questions open ended where possible. Link the questions to knowledge, skills and application of skills but remember the questions linked to application will enable the most memorable learning.

Teacher Feedback: ‘’I like the way you ordered numbers using the largest number first.’’ You remembered the value of each digit in each decimal number.’’
Teacher Follow up:  ‘’What is the largest decimal number you can make using the digit 512?’’ ‘’ What is the smallest decimal number you can make using the same digits?’’ ‘‘ Find the difference between the two numbers!’’
Ensure marking provides opportunities for children to respond in the form of a learning question or task linked to the feedback.

Pupil comment: ‘’Parallel lines are lines that can’t join (or meet). They are like train tracks. Perpendicular lines are lines that join together. They will join when the two lines meet.’’

Teacher Question: ‘’How do perpendicular lines meet? Look at the examples! ’’

Pupil comment: ‘’ They meet with a right angle.’’

3. Make time for pupils to respond!

· Early morning work when pupils come in to school makes a great time for them to respond to comments or self assess

· Peer assessment in the plenary linked to the success criteria

· Use guided reading, basic skills session or guided writing time to model how to respond to feedback or model this with the whole class
Teacher Feedback Marking

At Grange School we expect all pupils to receive at least one piece of in depth feedback marking per week in Mathematics and English and for feedback marking to be applied in science and other subject on regular basis.

Marking should always be linked to the learning objective or learning question.

Feedback marking in English should identify at least 2 successes and an area for development. This should be called next learning step (or the wish).

The teacher or the additional adult in class will acknowledge all other work not marked in depth in the form of acknowledgement marking. This is shown with a tick, date and the teachers’ initials. Work can also be acknowledged marked in the form of verbal feedback; in which case a VC (verbal Conferencing) can be inserted next to the piece of work.
For younger pupils or pupils who are unable to read a teacher’s comment, the work should be marked and read back to the child by an adult. However, it may be more appropriate for the teacher to shorten the amount of written marking by suing visual symbols in order to highlight where the pupil has been successful with and what the net steps are 

The important point is that we expect all teachers to use marking as a means of helping pupils identify next learning steps which the teacher can then plan for.
At Grange School we aim to create a shared culture about the feedback for children. The benefit is that children become familiar with the language of learning and improving.
Next steps for pupils may well be about applying skills taught to enable pupils to experience using new learning in a problem-solving context or to increase the challenge for learners.
Feedback marking at Grange will always enable pupils to identify next steps in their learning. It will also help the teacher clarify a pupil’s thinking and thought processes and enable the teacher to set a new learning challenge.
Members of the leadership team and all other school leaders will regularly ask pupils if they know their ‘next steps’ to ensure they are owning their learning experiences.

This guidance will be updated with successful examples of effective marking and feedback over the course of the school year.
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